Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detalil

Data

School name

Thoresby Primary
School

Number of pupils in school

506 (539 including FS1)

Proportion (%) of pupil premium eligible pupils

22% (110)

Academic year/years that our current pupil premium 2021-24
strategy plan covers (3 year plans are recommended)
Date this statement was published 18/11/21
Date on which it will be reviewed 18/11/24
Statement authorised by Mrs M Milner
Pupil premium lead E Sirel
Governor / Trustee lead J Edwards
Funding overview
Detail Amount
: : . . . _ £164,815

Pupil premium funding allocation this academic year

£4,968.75 (EYFS)
Recovery premium funding allocation this academic year NA
Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

£169,783.75

Total budget for this academic year

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

It is our intent that all pupils, regardless of their background or the challenges they
face, make good progress and achieve high attainment across all subject areas. The
focus of our pupil premium strategy is to support disadvantaged pupils to achieve that
goal, including sustaining progress for those who are already high attainers.

As a school we take into consideration the challenges faced by all vulnerable pupils,
including those who have a social worker, are young carers, and those classed as
SEND, EAL or transient. The activity we have outlined in this statement is also
intended to support the needs of all vulnerable pupils, regardless of whether they are
disadvantaged or not. Evidence points to the fact that high quality teaching is the most
important lever schools have to improve outcomes for disadvantaged pupils. As such,
a focus on quality first teaching is at the heart of our approach to raising the attainment
of this group whilst also benefiting the non-disadvantaged pupils in our school. Our
strategy is also integral to wider school plans for education recovery, notably in its
targeted support through 1:1 tutoring for pupils whose education has been worst
affected. Our approach will be responsive to common challenges and individual needs,
rooted in robust assessment, not assumptions about the impact of disadvantage.

To ensure our approaches are effective we will:

e ensure disadvantaged pupils are challenged in the work that they’re set

e act early to intervene at the point need is identified

e adopt a whole school approach in which all staff take responsibility for disadvan-
taged pupils’ outcomes and raise expectations of what they can achieve

e closely monitor the progress of disadvantaged pupils

Our ultimate objectives are to:

e Remove barriers to learning created by poverty, mobility, family circumstance
and background

e Narrow the attainment gaps between disadvantaged pupils and their non-
disadvantaged counterparts both within school and nationally

e Ensure all pupils are able to read fluently and with good understanding to enable
them to access the breadth of the curriculum

e Develop confidence in their ability to communicate effectively in a wide range of
contexts

e Enable pupils to look after their social and emotional wellbeing and to develop
the necessary characteristics to be successful in life..




e Access a wide range of opportunities to develop their knowledge and
understanding of the world

When making decisions about using Pupil Premium Grant funding it is important to
consider the context of the school and the subsequent challenges faced, as well as
implementing an evidence-based approach. The challenges are varied and there is no
“one size fits all”. We will ensure that all teaching staff are involved in the analysis of
data and identification of pupils, so that they are fully aware of strengths and
weaknesses across the school.

School Context

Thoresby Primary School is a large school which currently has 506 pupils on roll. 110
pupils are in receipt of the Pupil Premium Grant. We are located within the Avenues
ward of Kingston upon Hull local authority district, however we draw pupils from a
number of wards across the city, including those within the lowest 10%. In 2019 , in
terms of deprivation the LA was ranked 9/317.

Key Principles:

e We will ensure that effective teaching, learning and assessment meets the needs
of all pupils through the rigorous analysis of data.

e Class teachers will identify the specific intervention and support for individual pupils
which will be reviewed at least termly.

e Alongside academic support, we will ensure that those pupils who have social,
emotional and mental health needs will access high quality provision from
appropriately trained adults.

e We will ensure that appropriate provision is made for pupils who belong to
vulnerable groups, this includes ensuring that the needs of socially disadvantaged
pupils are adequately assessed and addressed

e Pupil premium funding will be allocated following a needs analysis which will
identify priority classes, groups or individuals. Limited funding and resources means
that not all children receiving free school meals will be in receipt of pupil premium
interventions at one time.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 A significant number of disadvantaged pupils have poor attendance and
punctuality.




2 Assessments, observations and discussions with pupils indicate that our
disadvantaged pupils have limited opportunities to experience the world
outside their immediate environment, which impacts negatively on their
outcomes, particularly on the development of their vocabulary.

3 A significant number of disadvantaged pupils attain less well at the end
of KS1 particularly in maths, and fewer attain greater depth in reading,
writing and maths than their non-disadvantaged peers.

Y5 and Y6 cohorts.

4 A significant number of disadvantaged pupils who are currently in KS2
are below ARE in reading, writing and maths, particularly in the current

5 A significant number of disadvantaged pupils are working below national
expectations on entry to the EYFS, some of these significantly below.
6 A significant number of disadvantaged pupils are also members of other

vulnerable groups. This includes those who have a social worker, are
LAC or PLAC, have SEND, or who have EAL. These additional barriers
make such children particularly vulnerable to underachievement.

In particular, 43% of pupils with SEND are eligible for PP (Compared with
19% of pupils who do not have SEND)

related expectations.

7 Our assessments and observations indicate that the education and
emotional wellbeing of many of our disadvantaged pupils have been im-
pacted by partial school closures to a greater extent than for other pu-
pils. In particular, engagement in remote learning was lower for this
group than for their non-disadvantaged peers. These findings are sup-
ported by national studies. This has resulted in significant knowledge
gaps and emotional needs leading to pupils falling further behind age-

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged

pupils.

Sustained high attendance from 2024/25
demonstrated by:

e The overall attendance rate for all
pupils (including those in receipt of
PP) being at least in line with or
above national.




e The proportion of all pupils who are
persistently absent is below those
nationally.

Improved oral language skills and vocabulary
among disadvantaged pupils.

Assessments and observations indicate
significantly improved oral language among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence
including engagement in lessons, book
scrutiny and ongoing formative assessment.

Improved attainment in reading for
disadvantaged pupils.

KS2 reading outcomes for 2024/25 show
disadvantaged pupils are in line with or
above the expected and greater depth
standard of all pupils nationally.

Improved attainment in writing for
disadvantaged pupils.

KS2 writing outcomes for 2024/25 show
disadvantaged pupils are in line with or
above the expected and greater depth
standard of all pupils nationally.

Improved attainment in maths for
disadvantaged pupils.

KS2 maths outcomes for 2024/25 show
disadvantaged pupils are in line with or
above the expected and greater depth
standard of all pupils nationally.

Improved attainment in phonics for all pupils,
particularly the disadvantaged.

Outcomes for disadvantaged pupils on the
Y1 Phonics Screening Check is in line with
non-disadvantaged.

Disadvantaged pupils who are also in other
vulnerable groups attain as well as other

pupils

Increased levels of attainment for pupils
who have multiple barriers.




Activity in this academic year. This details how we intend to spend our pupil premium
(and recovery premium funding) this academic year to address the challenges listed
above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £7,691 CPD and curriculum budgets. Salary costs: £39672 plus £18676.

Total budgeted Cost: £66,039

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Supplement our Phonics approaches have a strong 3,4,5,6

DfE validated evidence base that indicates a positive

Systematic impact on the accuracy of word reading

Synthetic Phonics (though not necessarily

programme with a comprehension), particularly for

rapid catch-up disadvantaged pupils:

programme to Phonics | Toolkit Strand | Education

secure stronger Endowment Foundation | EEF

phonics teaching for

all pupils.

Delivery of high The EEF Guide to the Pupil Premium All

quality CPD by lead | states:

teachers in relation | ‘good teaching is the most important

to QFT and the lever schools have to improve outcomes

curriculum. for disadvantaged pupils.’

Pupil Premium_Guidance.pdf

Staff to attend Trust | (educationendowmentfoundation.org.uk)

Networking days to

support the

development of

quality first teaching.

Smaller class sizes EFF research indicates that effective All

to enable greater feedback improves learning by an

opportunities for additional 8 months

purposeful teacher

feedback Feedback | EEF

(educationendowmentfoundation.org.uk)

Clear identification ‘Collecting data about the attainment All

of the needs of and progress of pupils eligible for the

disadvantaged PP can help schools to identify trends

pupils through and target additional support.’

regular pupil Pupil_Premium_Guidance.pdf

progress meetings. (educationendowmentfoundation.org.uk)



https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdf

Phonics lead to Phonics approaches have a strong 3,4,5,6
identify strategies to | evidence base that indicates a positive
close gaps in impact on the accuracy of word reading,
phonics and ensure particularly for disadvantaged pupils.
children continue to | phonics | EEF

make good progress | (educationendowmentfoundation.org.uk)
towards reading

accuracy.

CPD for all staff on

delivering a DFE

validated systematic

synthetic phonics

programme (Little

Wandle)

Resources to

support delivery of

Little Wandle

Phonics Progarmme

Enhancement of our | The DfE non-statutory guidance has 3,4,5,6
teaching of mastery | been produced in conjunction with the
maths through National Centre for Excellence in the
quality CPD from Teaching of Mathematics, drawing on
Greg Wallace — evidence-based approaches:

Effective Maths Maths guidance KS 1 and 2.pdf
(recognised by the | (publishing.service.gov.uk)

DFE)

Embedding dialogic There is a strong evidence base that 2,3,4,5,6
activities (e.g. P4C) suggests oral language interventions,
across the school including dialogic activities such as
curriculum. These high-quality classroom discussion, are
can support pupils to | inexpensive to implement with high im-
articulate key ideas, | pacts on reading:

consolidate under- Oral language interventions | EEF (edu-
standing and extend | cationendowmentfoundation.org.uk)
vocabulary.

Funding will

purchase resources

and fund ongoing

teacher training and

release time.

Sustain and improve | There is strong evidence associating so- | 2,3,4,5,6,7

the quality of social

cial and emotional skills with improved
outcomes at school and in later life — e.g
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

and emotional learn-
ing through the de-
velopment of the
PHSCE curriculum
and the use of re-
sources such as Jig-
saw.

CPD in relation to
restorative practices
to further develop
this as a whole
school approach.

improved progress/attainment, behav-
iour, relationships.

Evidence points to school-level ap-
proaches being instrumental in develop-
ing a positive school ethos, which also
aim to support greater engagement in
learning; the evidence indicates that
there is particular promise for ap-
proaches that focus on improving social
interaction between pupils.

Social and emotional learning | EEF
(educationendowmentfoundation.org.uk)

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £24,518

1679 ASA hrs over 38 weeks

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Targeted Research indicates that the targeted 2,3,4,5,6,

deployment of deployment of additional adults working

additional adults to with smaller groups as part of QFT has

support the delivery | a positive impact on outcomes.

of QFT and Teaching Assistant Interventions | EEF

purposeful feedback | (educationendowmentfoundation.org.uk)

to enhance

progress through

smaller groups

within classes.

Nuffield Early Teaching Assistant Interventions | EEF 2,3,4,5,6,

Language (educationendowmentfoundation.org.uk)

Intervention (NELI)

implemented in FS2

CPD for ASAs to Teaching assistant interventions have 2,3,4,5,6,

support effective an impact through providing additional

delivery of targeted support for pupils that is targeted to their

interventions. needs.

Teaching Assistant Interventions | EEF
(educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistant
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistant
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistant
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistant
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistant
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions?utm_source=/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistant

Phonics intervention | phonics approaches have a strong 2,3,4,5,6,
groups for KS2 evidence base that indicates a positive

pupils using a DFE impact on the accuracy of word reading,

validated systematic particularly for disadvantaged pupils.

synthetic phonics Phonics | EEF

programme (educationendowmentfoundation.org.uk)

Additional 1:1 and Tuition targeted at specific needs and 2,3,4,5,6,

small group tuition
for pupils in reading,
writing, maths and
phonics, targeting

knowledge gaps can be an effective
method to support low attaining pupils
or those falling behind, both one-to-one:

One to one tuition | EEF (educationen-

dowmentfoundation.orqg.uk)

those pupils who
have been most

And in small groups:
Small group tuition | Toolkit Strand |

impacted by the

Education Endowment Foundation |

pandemic.

(Funded through
School-Led Tutoring
— 25% top-up)

EEF

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £79,226

Activity Evidence that supports this approach Challenge
number(s)
addressed

Whole staff CPD on Whole school approaches and targeted 1,7

restorative practices,
Character Education and
PHSCE to ensure
continuing positive
behaviour across the
school.

Targeted interventions
and support from
wellbeing team to support
emotional wellbeing of
individual children,

interventions can have a positive impact
on social and emotional outcomes.

EEF Behaviour Intervention

There is strong evidence associating
social and emotional skills with improved
outcomes at school and in later life.

Social and emotional learning | EEF
(educationendowmentfoundation.org.uk)



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions?utm_source=/education-evidence/teaching-learning-toolkit/behaviour-interventions&utm_medium=search&utm_campaign=site_search&search_term=behaviour%20in
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

especially the most
disadvantaged.

Access to enrichment and

There is a link between providing children

wider opportunities such with enrichment opportunities and positive | All

as: trips, residential, academic, social and emotional outcomes.

music lessons, EEF Toolkit Life Skill and Enrichment

Kaleidoscope, visitors.

Employment of an Whole school approaches and targeted 1,7

Emotional Wellbeing interventions can have a positive impact

worker on social and emotional outcomes.

EEF Behaviour Intervention

There is strong evidence associating
social and emotional skills with improved
outcomes at school and in later life.
Social and emotional learning | EEF
(educationendowmentfoundation.org.uk)

Employment of a family The DfE guidance has been informed by 1,7

links worker to: engagement with schools that have

e support the school in significantly reduced levels of absence
embedding the and persistent absence.
principles of good
practice set out in the
DFE’s Improving
School Attendance
advice. o _

« Support the SLT to EEF research |nd|ca}te§ that the_lmpact of
develop parental raising parental aspirations are important
engagement so that for supporting disadvantaged pupils.
to support learning at
home.

To subsidise the cost of 1

the school’s breakfast _

club, targeting vulnerable Breakfast Club Costs food and staffing

families to improve

attendance and

punctuality and enable

them to access a

nutritional start to the day.

Continue to improve 43% of pUplIS with SEN are ellglble for PP All

provision for SEND/PP
pupils through quality
CPD led by AHT/Lead for
vulnerable pupils and
Deputy SENDCO.

compared to 19% of pupils without special
education needs.
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https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment?utm_source=/guidance-for-teachers/life-skills-enrichment&utm_medium=search&utm_campaign=site_search&search_term=enrich
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions?utm_source=/education-evidence/teaching-learning-toolkit/behaviour-interventions&utm_medium=search&utm_campaign=site_search&search_term=behaviour%20in
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

Pupils with SEND might face significantly

Pupil progress meetings greater challenges in learning than the
conducted at key majority of their peers

assessment points — class | The impact of SEND on academic
teachers and SLT. To attainment is closely related to the EEF’s
monitor the progress of focus on economic disadvantage.

and provision for

disadvantaged pupils, Pupils with SEND are also more than twice

especially those in other

as likely to be eligible for free school meals.
vulnerable groups.

EEF Guidance - SEND

Total budgeted cost: £169,783
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

Through the purchase of a systematic phonic programme and its implementation we
have seen improved results in phonics, which includes our Pupil Premium children.

2021-22 Year 1 cohort
84% of all children passed the year 1 phonics screen
75% PP children passed the year 1 phonics screen

We have used this material to ensure those pupils who are transient, have their phonic
gaps identified. Likewise, we have screened pupils who have difficulties around reading
fluency and have used the programme to great affect to close gaps. We will be looking
to purchase new rapid catch-up materials so our provision will be further embedded,
particularly for those children within KS2.

The curriculum has been developed throughout the year to take into consideration
research, reviews and the continually changing context of our school. Internal CPD is
undertaken and delivered by all staff as well that provided by external specialists
including those within our trust. This has had clear impact on standards. Frequent and
targeted assessment opportunities, as well as Pupil Progress meetings allow teachers
to make accurate judgements about the needs of disadvantaged pupils. Meetings also
take into consideration those pupils that are in other vulnerable groups. Staff have
been trained in a host of intervention programmes and these are undertaken at timely
intervals. 1 to 1 and small group tuition has resulted in strong progress in core subjects.
This can be seen through our current KS2 data. Official data to be released
(containing PP statistics) after table checking is complete and data revised.

We support our children by ensuring that emotional wellbeing support is available for
those who need it, including families. Our breakfast club is popular, and we target
those in greatest of need. Our children have benefitted from access to enrichment and
wider opportunities building on their curriculum knowledge, cultural capital and
character skills.

12



Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme Provider

TT Rockstars

Spelling shed

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details

How did you spend your service pupil n/a
premium allocation last academic year?

What was the impact of that spending on n/a
service pupil premium eligible pupils?

13



Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.

14
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